Appendix D
Quality Assurance Guide
This Quality Assurance Guide is designed to help teachers (and students) evaluate the products that are developed in response to
model-eliciting activities with the following characteristics:
(a) the goal is to develop a conceptual tool, (b) the client who needs the tool is clearly identified, (c) the client’s purposes are
known, and (d) the tool must be sharable with other people and must be useful in situations where the data are different than
those specified in the problem.
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The product should make it clear that:
•
The students went beyond producing a tool that
they themselves could use to also produce a tool
that others could use – by including needed
explanations, and by making it as simple, clear, and
well organized as possible.
•
The students went beyond thinking with the tool to
also think about it – by identifying underlying
assumptions (so that others know when the tool
might need to be modified for use in similar
situations).
•
The students went beyond blind thinking to also
think about their thinking – by recognizing strength
and weaknesses of their approach compared with
other possible alternatives.

This guide is the fourth of four tools that are useful for making sense of students' work related to model-eliciting activities. The first tool is
an “Observation Sheet” that can be used to observe the processes that students’ thinking goes through to develop final responses. The
second tool is a “Ways of Thinking Sheet” that can be used to sort out strengths and weaknesses of the alternative results that students
produce. The third tool is a “Self Reflection Sheet” that helps students reflect about roles they may have played during problem solution,
feelings, and attitudes that may have influenced performance.

